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Pupil premium strategy statement 2024 - 2025

premium.

in italics) in this template, including this text box.

Before completing this template, you should read the guidance on using pupil

Before publishing your completed statement, you should delete the instructions (text

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our

school.

School overview

Detail Data

School name The Orchards School
Number of pupils in school 236

Proportion (%) of pupil premium eligible pupils 38.5%

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

A 4™ year of the current
plan was agreed

Date this statement was published

15t September 2024

Date on which it will be reviewed

15" September 2025

Statement authorised by

Black Pear Trust

Pupil premium lead

Sarah Williams

Governor / Trustee lead

Paul Shoesmith (Trust)
Gill Ellis (Governor)

Funding overview

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

Detail Amount
Pupil premium funding allocation this academic year £116,530.00
Recovery premium funding allocation this academic year £0

Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)

Total budget for this academic year £116,530.00



https://www.gov.uk/guidance/pupil-premium-effective-use-and-accountability#online-statements
https://www.gov.uk/guidance/pupil-premium-effective-use-and-accountability#online-statements
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Part A: Pupil premium strategy plan

Statement of intent

The Orchards School is a safe, caring environment where all members of our
community are encouraged to trust, flourish and grow. We enjoy exploring new ideas
collaboratively in a mutually respective engaging setting, in pursuit of excellence,
achievement, and pride.

e We believe that potential is not something for our pupils to ‘fulfil’ but instead,
is an ever-growing target, adapting and evolving with each person
regardless of starting point: cultural, educational, or health care.

¢ We know that quality first teaching improves outcomes for all children.

e We are committed to pace of progress of all our pupils.

e We rigorously and routinely analyse data to identify well-being and learning
needs and any other barriers to learning.

¢  We enable provision of focused support to ensure pupils move on from their
individual starting points at a realistic pace.

e We know it is essential that children learn new skills and knowledge in a
meaningful way, ensuring new material is built on secure foundations for
independent and consistent application.

e We confinuously endeavour to actively involve parents in their child'’s
education, highlighting the importance of attending school every day.

e We have based our approach on the Education Endowment Foundation
guide to supporting school planning, a tiered approach and their pupil
premium toolkit.

Challenges

This details the key challenges to achievement that we have identified among our

disadvantaged pupils.

Challenge Detail of challenge
number
1. Language e Language Link has identified children that require
deprivation targeted intervention to develop language skills

e A significant proportion of pupils enter school with high
levels of language deprivation and weak oral language
and communication skills. Diagnostic assessment tools
assess pupils’ language acquisition and has consistently
illustrated this gap on school entry. Left unchallenged, this
and a narrower vocabulary would remain a barrier for
many throughout their primary years and future learning.
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2. Exposure to
early
reading/Phonics
and writing

Phonics assessment indicates that the proportion of children
meeting expected standards at Year 1 is less than standards
nationally; particularly for those disadvantaged children. By the
end of EYFS, without systematic and robust phonics teaching,
the area of learning preventing children achieving a good level
of development is most likely reading and writing. The school
has a significant proportion of Early Career Teachers and
Phonics Teaching Assistants who have experienced an
inconsistent approach to their teaching practice as a result of
the disruption caused by Covid.

3.

Attendance °

pandemic.

Attendance of disadvantaged children is below that of non-
disadvantaged children. This gap has widened since the

Social, °
Emotional and
Mental Health

In some cases, children have lower levels of emotional literacy
than their non-disadvantaged peers.

Regulation
5. Limited e In some cases pupils lack the experiences that their non-
Experiences disadvantaged peers may have had outside school and as a

result vocabulary can be less broad and children may lack
context for their learning.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

1.

Language acquisition continues to be
a high priority throughout school, with
explicit strategies for extending
vocabulary are consistently in place,
as well as a language rich
environment,

Careful selection of language is
taught, including high frequency
words found in many different
contexts.

Pupils’ expressive and receptive
vocabulary is extended and well used
to express their understanding and
demonstrate effective questioning
and join in discussions surrounding
topics they have learnt.

Pupils demonstrate great breadth in
their language use and great depth
in the context to which they apply it.

1.

The number of children on the SEND
register for S&L is reduced from EYFS
to KS1, and from KS1 to KS2.

The proportion of children that are
identifying with significant language
needs on Language Link reduces.
Children have key strategies to
decipher new words.

Children utilise increasingly ambitious
vocabulary in conversation and
writing.

Children have a better
understanding of the curriculum due
to animprovement in the
understanding of their language,
which results in improved outcomes
at the end of each Key Stage.

. The gap between disadvantaged

and non-disadvantaged learners

. Children are able to apply their

knowledge of reading graphemes
to their early writing, enabling them
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achieving the phonics screening
standard and a GLD is narrowed.

. The proportion of all children attaining
the expected standard in Reading at
EYFS increases.

to achieve ELG and narrow the gap
between their non-disadvantaged
peers.

. All staff, including ECT, have an

understanding of the systematic
approach to the teaching of
phonics and deliver effective
provision every day.

. The teaching of Reading is high

priority across the school and all staff
feel confident in planning provision
and narrowing gaps.

. Attendance for all children increases

and the gap between the
aftendance between disadvantaged
and non-disadvantaged decreases.

. Strategies are effective in raising

attendance for our most vulnerable
learners.

Pupils and parents have a positive
aftitude to school and are keen to
aftend. Parents understand the
importance of attendance and the
link to attainment; and are keen to
attend.

. Children are better able to self-
regulate their emotions.

. Children are able to use appropriate
language to discuss their emotions.

. The number of behaviour logs for

disadvantaged children in reduced.

. The number of children

demonstrating consistently positive
behaviours has risen.

Children will have a broad vocabulary
and can link learning to context.

Children can utilise wider experiences
to support writing and other
curriculum learning.

Children develop skills which support
other positive learning behaviours
such as curiosity, resilience, risk-taking,
communication and co-operation.

. The number of children working at

age expected standards increases
by end of each key stage.

Children have wider experiences to
draw upon, resulting in greater
creativity and clarity in their work.
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Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £29,280.00

Activity Evidence that supports this Challenge
approach number(s)
addressed

Continue to develop July 2016 DfE Standard 1,2, 4

high quality first
teaching focused on
language
development, early
reading, phonics and
metacognition

Rapidly train new
staffin the Orchards
BPT curriculum and
pedagogical
approaches
Dedicated reading
leader time for Staff
coaching

Dedicated Reading
Lead to embed
phonics approach
and coach staff in
providing exira
phonics sessions to
fill gaps

Embed the
coaching for Early
Career Teachers
using the pedagogy
approach.

Further embed high
quality play based
provision in KS1 in
and outdoors
focused onstage of
development, next
steps and gaps in
learning.

Develop EYFS
outdoor learning
environment, with
specific focus
confinuous provision
of phonics and
numeracy
opportunities to

for teachers’ professional development
state that “Professional development must
be prioritized by school leadership.”

In the EEF PPG Guidance it states ‘Quality
teaching helps every child - Good
teaching is the most important lever
schools have to improve outcomes

for disadvantaged pupils.’

At The Orchards we believe that investing
in staff and making them the best they
can be will have a positive impact on
learning.

Addressing educational disadvantage:
from strategy to lived experience All pupils
do better when disadvantaged pupils are
thriving Creating a whole school approach
Marc Rowland December 2024
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deeply engage,
and sustain
purposeful play and
reactivate, and
develop learning.

e Ensure access for all
staff fo high quality
resources, including
books, online
portals, experienced
coaching staff and
training materials to
support quality
teaching.

e CPD for targeted
staff on SEND /
vulnerable groups
identification and
needs provision.

e Engagementin
EEF Research
Program
“Transforming the
Leadership of
Disadvantage
and the
Leadership of
Literacy”

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £37,304.32

Activity

Evidence that supports this
approach

Challenge
number(s)
addressed
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Embed regular focused
tutoring Pupil Progress
Meetings from EYFS to Yr
4 to identify barriers to
learning and ensure
these are addressed:

e SENDCO &
Attendance Officer
to attend.

e Embed use of AR,
Phonics 6 weekly
checks and Nfer
assessments across
Y2 to Y4 for all
learners

e Small group tuition
(focused use of
Teaching Assistants)
to develop precision
and fluency in
Reading; secure
evidencing questions
and drawing out key
information to
summarise.

Accelerated Reader: “the project found
a positive impact on all pupils of an
additional three months’ progress over
the course of an academic year. The
results also suggested that AR was
particularly beneficial for children
eligible for free school meals, with these
pupils making an additional five months’
progress”

Psychologist Keith Stanovich found that
pupils who learn to read well early tend
to do better as they move through
school. This is because pupils who read
well read more and vice versa. The gap
between those that read well (and those
that read less) grows exponentially as
children get older, creating problems
not just in reading but in accessing and
engaging with the curriculum.

1,2,3,4

All interventions are
evidence based, high

The EEF toolkit suggest: “studies of
adventure learning inferventions

1,2,3,4
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quality and consistently
delivered:

¢ TA focused CPD
weekly

¢ High quality regular
individual reading

eRWI 1-1 and small
groups phonics
intervention including
Language Link, Word
Aware,
Comprehension X, RWI
Comprehension,
Concept Cat

eTeacher led support
for new arrivals to
identify starting points

e Small group tuition
targeted atf vulnerable
learners focusing on
reading and fluency
and language
development.

e Worcestershire Speech
and Language
Therapy Team
Supporting PP SALT
and CPD for key staff.

consistently show positive benefits on
academic learning. On average,
pupils who participate in adventure
learning interventions make
approximately four additional
months’ progress. There is also
evidence of an impact on non-
cognitive outcomes such as self-
confidence.”

EEF toolkit states ‘Evidence suggests
that behaviour interventions can
produce large improvements in
academic performance along with
a decrease in problematic
behaviours, though estimated
benefits vary widely across
programmes’.

The National Tutoring Programme states
that “Disruptions caused by the COVID-
19 pandemic have resulted in significant
missed education by pupils. Disadvan-
taged and vulnerable pupils have been
particularly impacted. Tutoring is one of
the most effective tools for helping pu-
pils recover lost education and many
pupils have already benefited this
year.” The Government is offering
schools and academy frusts a new ex-
panded futoring offer from the start of
academic year 2021/22. Evidence
consistently shows the positive im-
pact that targeted academic sup-
port can have, including on those
who are not making good progress
across the spectrum of achieve-
ment. Considering how classroom
teachers and teaching assistants
can provide targeted academic
support, including how to link struc-
tured one-to-one or small group in-
tervention to classroom teaching, is
likely to be a key component of

an effective Pupil Premium strategy.
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Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £49,943.69

Delivery of after
school provision,
promote parental
engagement and
provide support for
parents collecting
fromm more than
one school, or
working late.

Programme of
parent activities
developed to meet
need

Staff training to
deliver parenting

Findings state that “Parental
engagement has a positive impact
on average of 4 months’ additional
progress. It is crucial to consider how
fo engage with all parents to avoid
widening attainment gaps.”

Activity Evidence that supports this Challenge
approach number(s)
addressed
Pastoral team EEF toolkit states ‘Evidence suggests that | 1,2,3,4,5
expertiseis developed | pepqyiour interventions can produce
tSOET\/LIJIPI p;]ort dcqmplex large improvements in academic
‘e(‘e S performance along with a decrease in
* SUE S|d||sed after problematic behaviours, though
N O,O care estimated benefits vary widely across
¢ Outside Agency programmes’
Play Therapy
sessions and group
workshops; and Trauma informed schools
Parent and UK: Increasing numbers of children
Teacher sessions are presenting with mental health
both 1-2-1 and difficulties and high Adverse
group work. Childhood Experiences (ACE) scores
¢ Embed updated impacting on future life chances,
support for ‘Family mental and physical health and
Support Early help progress and atfainment. Trauma
offer'overseen by halts the capacity to learn. Multiple
the Safeguarding adverse childhood experiences
Lead disrupt neural development and
impair 1 & 2 5 social, emotional and
¢ i%fcfjﬁfn[)ess sessions cognitive development. Neural
for pupils pathways are needed for empathy,
reflection and the ability to
concentrate and learn.
Parental engagement: | EEF Parental Engagement Key 1,2,3,4,5
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intervention and
support

e Confinued
development of an
effective
community based
marketing strategy
— maximize
numbpers on roll
and increase the
length of time
children spend on

roll in school
Improve attendance The Key (2019) states that: 1,2,3,4,5
& punctuality & e Higher overall absence leads
decrease persistent to lower attainment at KS2
absence: and KS4
e Produce e There's a clear link between
accessible parent poor aftendance and lower
information on the academic achievement
impact of poor e Pupils with persistent absence
attendance are less likely to stay in educa-
e Incentives and fion
reward schemes
(Attendance
Policy)
o Targeted support —
home language,
home visits, routines
e Tight procedures
and monitoring
systems
¢ Increased focus on
EYFS & Y1
Wider Curriculum The EEF toolkit suggest: “studies of 1,2,3,4,5

Experiences:

e Trips, Visits and
Visitors

e Residentials
e Cultural Capital

e Forest School &
Outdoor Learning

e Urban Engineering
STEM Centre

adventure learning interventions
consistently show positive benefits
on academic learning. On average,
pupils who participate in adventure
learning interventions make
approximately four additional
months’ progress. There is also
evidence of an impact on non-
cognitive outcomes such as self-
confidence.”

Total budgeted cost: £116,6528.01
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Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

Externally provided programmes

Service pupil premium funding (optional)
Further information (optional)

Part B: Review of outcomes in the previous
academic year

Pupil premium strategy outcomes
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